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Introduction 

 

 Given the regional and multiracial character of students at USP, it is natural that there will be 

discussion of the differences in academic results for different groups.  It is of concern, however, that in 

recent years there have been allegations by Fijian student groups in particular, that the differences in 

grades of groups of students may be due to national or ethnic biases of lecturers in charge of courses, 

rather than differences in students' academic performance. 

 

 Such allegations cannot but be damaging to the University's reputation, should they have any 

basis in fact.  The evidence indicates, however, that Fijian academic performance at USP faces 

deep-seated problems which are not just at the university level, but probably originate at the lower levels in 

the secondary and perhaps even in the primary schools. 

  

 This paper examines academic performance indicators of Fiji students in a small number of 

selected USP courses, as well as some secondary schools, in order to obtain a better understanding of the 

nature of the problems. 

 

 The initial findings indicate that there are significant ethnic differences in academic grades, but 

also by gender.  The evidence indicates that much of the ethnic differences are explained by differences in 

the quality of students (as indicated by secondary school examinations at the seventh form level). 

 

 However, there is also a pattern of ethnic differences in performances, for given levels of seventh 

form achievement in secondary schools, indicating a degree of Fijian academic under-achievement at 

USP, even in courses where ethnic biases are extremely unlikely to be factors in assessment.  What 

seems clear is that the ethnic (and gender) differences are to be found across a wide range of courses and 

subject areas, and unlikely to be the result of biases by lecturers. 

 

 It must be noted that the differences in performance at USP in fact correspond to similar 

differences in academic performance at the secondary school levels (for the selection of some of the best 

Fijian schools in the country).  The problem is therefore much deeper than the problem at USP. 

 

 Given that a number of key national objectives for indigenous Fijians (such as greater participation 

in the economy at management and professional levels) critically depend on an adequate output of 

qualified Fijians, it is vital that national Fijian education authorities, together with interested bodies such as 

teachers' associations, openly and honestly come to terms with the nature of the problem, make hard 

decisions about their priorities for Fijian education and development, and articulate a coherent strategy for 

countering this deep seated malaise which is eating at the heart of Fijian education and economic 

development in the country. 

 

 
The 1994 Semester I Results for EC102 and EC203 

 

 EC102, EC101 and EC203 were selected for initial analysis because the classes were large 

enough to make statistical generalisations more reliable, and also because the academic staff carrying out 

the assessment were unlikely to have the kinds of ethnic biases complained about by students.   

 

 Table 1 indicates that there are significant ethnic differences in the distribution of grades.  Thus 

some 37% of indigenous Fijian students failed EC102, in contrast to only 13% of Indo-Fijians.  At the other 

end, there were relatively fewer good performances by Fijians, with only 6% of having grades of B or better, 

in contrast to 16% for Indo-Fijians. 
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        Table 1     Performance in EC102 and EC203 (perc. & and nos) 

        __________________________________________________________ 

 

                           Percentages with Grades           Nos 

                            A/B      C    Failing     ALL  

        __________________________________________________________ 

        EC102 

 

        Fijians             6        57      37        100     82 

        Indo-Fijian        16        71      13        100    214 

        __________________________________________________________ 

        EC203 

 

        Fijians            43        40     17         100    30 

        Indo-Fijian        80        15      5         100   124 

        __________________________________________________________ 

 

 

To ensure that the differences above were not exceptional, the results for a second Economics course 

(EC203), which was taught by an expatriate, were also analysed, revealing similar trends.   Fijian students 

had a higher failure rate than Indo-Fijian (17% compared to 5 percent), while they had a considerably lower 

proportion of students with a minimum of B grade (43% compared to 80%). 

 

 For the two courses examined, the differences in distributions of grades between Fijian and 

Indo-Fijian students existed even though the assessment was largely carried out by lecturers who were not 

Indo-Fijian.  Differences in grades have to be explained by factors other than the ethnicity of the marker.  

Before such comparisons can be made, however, it is important to ask whether the two groups are 

homogenous enough to be compared in the first place. 

 

 
Quality of Students? 

 

 Such simple comparisons as in the table above may not be very useful, if the groups of students 

are not comparable, as is likely for a variety of reasons.  Scholarships are relatively freely available from 

Government and the Fijian Affairs Board for indigenous Fijian students with significantly lower marks than 

others, while large proportions of better students in general are probably being awarded scholarships 

overseas, by both Government and FAB.  There is therefore likely to be an inherent bias leading to a 

greater proportion of Fijian students being drawn from the lower mark ranges of secondary examinations or 

with less ability than others. 

 

 Even if secondary examinations marks are available for all the students, it would be difficult to 

conduct statistical analysis.   Significant proportions of USP students are not immediate school leavers, 

and while for some, "starting abilities" may be indicated by their past performance in PSSC, Form 7 

Examinations or USP Foundation, most students would have done these examinations in different years, 

and without standardisation of assessment across years, statistical analysis would be weakened.  For 

many students also, entry was effected as "mature entry", not requiring academic performance at lower 

levels. 

 

 It is also probably the case that academically better students (of all ethnic groups) are likely to be 

studying privately overseas, for sought-after courses not available at USP, such as in engineering, 

medicine, architecture and specialised sciences.  This may also be expected to lead to downward biases 

(of an unknown nature) in the quality of the student body at USP, as is indicated below. 
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Quality of Intake 

 

 An indication of the quality of the intake of Fiji students at USP may be obtained by examining the 

proportions of students passing Form 7 and USP Foundation courses, and eventually enrolled at USP in 

the post-Foundation programmes.  This was done for the 1991 cohort (the raw data was collated within 

the Planning and Development Office at USP). 

 

 Table 2 indicates first of all the gross ethnic imbalance in the numbers of students passing Form 7 

(with at least 200 marks) or doing USP Foundation, with more than twice as many Indo-Fijian students as 

Fijian, actually qualifying ("Others" are included in the Totals). 

 
     Table 2    Numbers of 1991 Form 7 and Foundation Students at USP 

     ___________________________________________________________ 

 

     Total           Fijian           Indo-F            Total    

     Mark        Passed @USP       Passed @USP       Passed @USP 

     ___________________________________________________________ 

 

      320-/A/A+      1     0         14     4          18     5 

      300-/B+        1     0         60    28          73    31 

      280-/B        18     9        103    59         140    75 

      260-/C+       33    14        143    66         196    88 

      240-/C        73    20        149    46         235    68 

      220-/D        87     4        189    15         295    20 

      200-/E        54     2        151    15         210    17 

     ALL           267    49        809   233        1167   304 

     ___________________________________________________________ 

 

 More importantly, there was also an extreme paucity of Fijian students at the top end of the grading 

scales, with a mere 2 students obtaining a minimum average of B+ in USP Foundation or 300 marks in the 

Form 7 Examination, and 20 students with a minimum of B or 280 marks.  This might be contrasted with 

74 Indo-Fijians in the A/A+/B+ category and 177 with a minimum of B or 280 marks. 

 

 Tables 2 and 3 indicates that none of the Fijian students with B+ or above, or with 300 or more 

marks, came to USP following Form 7 or Foundation.  The largest proportion (65%) of the Fijian grade 

cohorts came from the 260-280 Seventh Form Examination mark range or the C+ category in Foundation. 

 
     Table 3  Percent. of 1991 Form 7 and Foundation Students at USP 

     _________________________________________________________________ 

                  Horizontal Percentages     Vertical Percentages   

     Grade        Fijian  Indo-F   Total     Fijian  Indo-F   Total 

     _________________________________________________________________ 

      320-/A/A+      0       29      28         0      2       2 

      300-/B+        0       47      42         0     12      10 

      280-/B        50       57      54        18     25      25 

      260-/C+       42       46      45        29     28      29 

      240-/C        27       31      29        41     20      22 

      220-/D         5        8       7         8      6       7 

      200-/E         4       10       8         4      6       6 

 

     ALL            18       29      26       100    100     100 

     _________________________________________________________________ 

 

 

 For Indo-Fijians, while 32 students from the two top tiers did come to USP, some 70 percent of 

those with A/A+ or with marks above 320 did not come to USP, while just under a half of next tier down 
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came to USP. 

 

 Thus it is clear that in total, 72% of all the Fiji students with minimum marks of 320 and minimum 

grades of A, and 46% of the next tier did not come to USP.   This limited data indicates a massive erosion 

of the quality of Fiji student intake to USP from the 1991 Form 7 and Foundation cohorts. 

 

 The vertical percentages in Table 3, then gives the grade and mark distribution of Fiji students who 

did finally reach USP, indicating clearly a strong downward bias in the quality of the Fijian student intake 

from Form 7 and Foundation, with no students above the B category, in contrast to 14% for the 

Indo-Fijians.  There is also a further 7 percentage points difference at the B category in favour of 

Indo-Fijians.  Some 53 percent of the Fijian students were therefore in the C or below category, in contrast 

to 32 percent of the Indo-Fijians. 

 

 It is inevitable, therefore, that these significant differences in the composition of student intakes, 

cannot but provide a major part of the explanation of the significant differences in pass rates that have been 

outlined in Tables above. 

 

 Having established this, it is still important, however, to examine whether those students that do 

reach USP, are performing according to their abilities, as indicated by their previous performance in 

seventh form examinations.  The sections below investigate this aspect for students whose Seventh Form 

marks were available, and for selected courses where the numbers of students were large enough to make 

statistical generalisation reliable. 

 

 
Form 7 Performance and Performance in EC102 and EC101 

 

 The results for the 1994 EC102 students for whom seventh form marks were available, indicate 

that, as for the complete group, there are clear differences in academic performances between the two 

major ethnic groups, with 33% of indigenous Fijians failing, as opposed to only 11% of Indo-Fijians.  At the 

upper end, only 4% of Fijians reached a minimum of B grade, in contrast to 20% for Indo-Fijians. 

 

 The patterns of these results are no doubt visible to the student body (and members of the public) 

and must naturally create concern.  To what extent, however, are these results explained by the abilities of 

the students?  One possible indicator of starting abilities, and also the major criterion of entry to degree 

programmes at USP, is the aggregate mark in the Form 7 Examination (English and the best three 

subjects). 

 

 Table 4 indicates that while higher Form 7 total marks could, in general, be associated with lower 

proportions failing the EC102 course, there were again significant differences between Fijians and 

Indo-Fijians: at all levels of Form 7 total marks to 290, Fijians were more than twice as likely to be failing 

than Indo-Fijians. 

 
        Table 4   F7 Total Marks and Perc. Failing EC102 (by ethnicity) 

        _____________________________________________ 

                                Percent Failing       

        Form 7 Total        Fijians      Indo-Fijians 

        _____________________________________________ 

 

        250 TO 260             60             29 

        260 TO 270             45             14 

        270 TO 280             20              5 

        280 TO 290             25              0              

        290 TO 300              0              0 

        300 TO 310                             0 

        310 -- 320                             0 

        ____________________________________________ 
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 One of the unusual features of academic performance at USP seems to be that aggregate Form 7 

marks are not as highly correlated with subject performance as the Form 7 mark in the same subject.  In 

other words, aggregate Form 7 marks are not necessarily good indicators of likely performance in some 

subjects at university level study.  Subject marks, however, appear to be much better predictors (as may 

be expected), certainly for economics and mathematics. 

 

 Detailed statistical analysis (regressions of USP performance on Form 7 subject marks) indicates, 

again, that there are significant ethnic differences in performance.  Fijians, on average, for the same Form 

7 Economics mark, score less than Indo-Fijian students,  with the gap widening slightly, as the Form 7 

mark increases (figure 2a). 

 

 However, it is clear that gender differences are as important as ethnic differences.  For a given 

Form 7 Economics mark, Indo-Fijian males on average are likely to be scoring significantly more than 

Indo-Fijian females, or Fijian males and females (figure 2b).  It is the gender factor therefore which 

ensures that Indo-Fijians as a group have a 4 mark advantage at the Form 7 economics mark of 50, rising 

to an advantage of 7 marks at the Form 7 Economics mark of 75.   Indo-Fijian female performance is in 

fact comparable to the performance of the Fijian student performances.   The basis for these similarities 

and differences in performance amongst the gender groups cannot but be an interesting and vital area of 

research. 

 

 Analysis of EC101 results indicates some similarities with the results for EC102 (Figure 1a).  

Fijians in aggregate and on average had a weaker performance, with a 2 mark differential at the Form 7 

Economics mark of 50, rising to 12 by the Form 7 economics mark of 75.  Scatter diagrams disaggregating 

by gender indicate however, that for EC101, the weak aggregate Fijian performance is partly explained by 

the extremely poor performances of Fijian males, while female Fijian students generally performed much 

better, with nearly all passing (figure 1b). 

 

 Further analysis indicates that the ethnic differences are not peculiar to the Economics discipline, 

but found in other disciplines such as mathematics, where it might be expected that there would be less 

room for subjective biases in teaching, marking and grading. 

 
Form 7 Mathematics Marks and MA101 Performance  

 

 Statistical regression analysis indicates quite strong correlations between MA101 performance 

and the Form 7 Mathematics mark, with the broad patterns of ethnic differences found in the economics 

courses analysed before.  In aggregate and on average, Indo-Fijian students may be expected to do 

better in MA101 at all Form 7 mark levels, with the small advantage of 2 at the Form 7 mark of 50, rising to 

7 at the Form 7 mark of 75 (Figure 3a). 

 

 Disaggregating by gender reveals the now not surprising result that the superior performance of 

Indo-Fijians is largely due to the performance of male Indo-Fijians (as in EC102 and EC101) (Figure 3b).   

The performance of Indo-Fijian females improves considerably as the Form 7 mark increases, but there is 

much less difference between the performances of Fijian males and females, who are both generally lower 

than the others. 

 

 Similar ethnic differences are found for other course results in Mathematics (as in MA131) and 

other disciplines such as History/Politics (eg HP100).   It is extremely unlikely, therefore, that these strong 

patterns of significant differences in ethnic (and gender) performances are due to biases of lecturers. 

 

 The possibility that the ethnic differences in performance may be explained partly as a 

continuation of patterns of differential performance at the secondary school level is investigated below. 
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Performance in Secondary Schools 

 

 While a comprehensive analysis of secondary school performance was not possible, a small 

sample of the better Fijian (QVS, RKS, ACS, Lelean) and non-Fijian (Labasa College, Natabua) schools, 

for which data was available for 1993, was undertaken.   The better schools were selected on the 

assumption that the elite Fijian Government schools, which have received preferential access to 

educational resources in the last few decades, and which have traditionally received the best Fijian 

students from around the country, should be the least susceptible to problems of academic 

underperformance.  The evidence however indicates the contrary. 

 

 For all the students in this sample of schools (the sample in aggregate having almost equal 

numbers of Fijian and Other students), only 29% of Fijian students had a minimum aggregate of 250 

(English and best three subjects) in the Form 7 Examinations in 1993, in contrast to 64% of the Others.   

 

 At the school level, a mere 15% of RKS and 18% of QVS students were in this category, with 

Lelean in aggregate performing much better (with 30%).  The Indo-Fijian dominated schools of Natabua 

and Labasa Secondary, on the other hand, had percentages of around 60% with aggregate marks over 

250. 

 

 It would be quite wrong, however, to conclude that this is a simple problem of ethnicity.   The 

percentage of students at ACS (the elite Fijian girls' school) obtaining more than 250 was 51%, quite close 

to the best schools in Fiji. 

 

 If one assumes that female students at ACS come from similar socio-economic backgrounds to 

the students at RKS and QVS, then the excellent performance at the ACS makes clear that factors other 

than ethnicity must also have a significant explanatory role in the underperformance of Fijian students in 

general. 

 

 Do "ethnically mixed" schools have any bearing on Fijian performance?   Taking only Fijian 

students into account, Lelean, which has roughly a third of its Form 7 students from other ethnic groups, 

had a slightly higher pass rate than QVS (which probably began with better quality students).  Much more 

significantly, however, some 28% of the Fijian students at Labasa, and 49% of Fijian students at Natabua 

(both Indo-Fijian dominated schools), actually passed (double the rates at QVS and RKS). 

 

 
       Table 5    1993 Performance by Schools (Form 7 Totals) (%) 

        _________________________________________________ 

 

                     Percentage of Students Obtaining 

                     50 -     150 -    250 -     ALL      

        _________________________________________________ 

 

        LABASA          0       37       63      100  

        NATABUA         1       39       60      100  

        ACS             0       49       51      100  

        LELEAN          4       67       30      100  

        QVS            13       69       18      100  

        RKS             7       79       15      100  

        ALL             3       51       47      100  

        ________________________________________________ 

 

 

 An alternative way of looking at the differential performances is through averages for the Form 7 

aggregate marks (Table 6).  For Fijian students only, the mean Form 7 aggregate at QVS was only 200, at 

RKS 203, while at Lelean it was somewhat higher at 216.   Significantly, the mean for Fijian students at 

Labasa was 238 and 244 at Natabua.  
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 The highest mean for Fijian students was however at ACS, again clearly indicating that ethnicity is 

not a barrier to excellent performance, if the school provides the right learning environment.  The relatively 

better performance by females at ACS (and possibly other schools) may also be part of the explanation of 

the superior performance by Fijian females in some courses at USP. 

 

 
       Table 6   Means for Form 7 Aggregates (by schools and ethnicity) 

        ___________________________________ 

 

                   FIJIAN   OTHERS      ALL   

        ___________________________________ 

 

        QVS           200               200  

        RKS           203               203  

        LELEAN        216      245      226  

        ACS           246               246  

        LABASA        238      263      261  

        NATABUA       244      271      264  

 

        ALL           222      264      242  

        ___________________________________ 

 

 

 Nevertheless, the evidence from this limited sample indicates that at all the mixed schools, 

non-Fijian students perform significantly better than Fijian students, with the mean aggregate marks for 

non-Fijians being at least 25 marks more than for Fijians.  The fact that this difference exists in every 

mixed school, with presumably the same school learning environment for Fijians as for others, indicates the 

need for further analysis to isolate the factors leading to differential performances of ethnic and gender 

groups, within schools (and indeed across schools).   The weaker achievements of Fijian students at the 

secondary level, cannot but result in students less well prepared for University level study, in comparison to 

other groups. 

 
 It is important, nevertheless, to recognise that there seem to be factors operating to 

ensure that the averages in Form 7 Totals for Fijian students, are pulled upwards towards the 

higher averages for non-Fijians.  i.e. the average for Fijian students is higher, the higher is the average 

for other students.  It pays for Fijian students to attend schools with academic achievers (even if of other 

ethnic groups). 

 

 This is not too difficult to rationalise.  Students are only too conscious of what other students in the 

class are doing in terms of patterns of study and overall educational objectives, and whether one attributes 

it to competition or emulation, or some combination of these and other factors, overall the result is probably 

positive, due to the presence of good quality students in the class, of whatever ethnicity. 

 

 This is possibly also being recognised by many Fijian parents.  There is increasing evidence to 

suggest that many Fijian parents (especially those with better educational backgrounds themselves) do not 

send their children to the traditional elite Fijian schools, but to quality schools dominated by other ethnic 

groups in Fiji, or even secondary schools overseas. 

 

 
Conclusion and Recommendations 

 

 There is clearly a major problem of academic underperformance by ethnic Fijians at USP.   One 

part of the explanation is undoubtedly the relatively poorer quality of Fijian students arriving at USP, for a 

number of reasons. 
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 Firstly, the overall number of achieving Fijian students being produced by the secondary school 

system in Fiji is extremely small to start with.   Of those that do pass Form 7 with good aggregate marks, a 

significant proportion go overseas for study, funded by scholarships by the Fiji Government, Fijian Affairs 

Board, the donor agencies, and private sources. 

 

 The quality of the group of Fijian students who do reach USP is inevitably weaker than that of other 

ethnic groups.  In addition to this drawback, however, their further performance at USP on average, is still 

inferior to students of other ethnic groups, with similar academic achievements in Form 7 examinations in 

the secondary schools. 

 

 It is extremely important that educational authorities in Fiji investigate more fully why this 

underperformance exists.  The evidence in this paper of the relatively superior performance of Fijian 

females, (and amongst Indo-Fijians the relatively superior performance of males) would suggest that there 

are factors other than ethnicity, which may have significant explanatory roles.  There are likely to be a 

range of other factors (whether staying at home or not, time spent in the library, etc.) which should also be 

investigated with a thorough statistical methodology. 

 

 For Fijian students, the performance at USP may be a continuation of the factors that lead to 

patterns of differential performance indicated at the secondary seventh form level by female ACS students 

on the one hand, and male QVS and RKS students on the other.   While the quality of institutional 

management and teacher attitudes cannot but be critical factors, attitudes and value systems of students, 

their peer groups, parents and social and political leaders may also be important variables.  The effects of 

these factors on students may be greater at the University, where students are given considerably greater 

freedom to manage their study, leisure and social activities.   

 

 It is unfortunately the case that in recent years at USP, and especially after the coups, Fiji students 

seem to have become far more ethnically polarised in their socialisation than ever existed before.  It is 

possible that the reference point or the "academic yardstick" for the bulk of Fijian students comes from the 

better students within their social groups, and not from the best overall academic performers (of other 

ethnicity) around.   Unfortunately, the evidence indicates that in recent years (in contrast to the early years 

of USP) there is an absolute paucity of academic performers amongst the Fijian students coming from the 

secondary school system to USP.  It is possible that the virtual absence of "high-fliers" and role models 

amongst the Fijian students, is tending to depress average standards of study and academic performance, 

towards the lowest common denominator. 

 

 The Fiji Government, the FAB and donor agencies might wish to ensure that a larger proportion of 

the better Fijian students are directed to USP in order to reinforce the overall quality of Fijian performance 

at USP.  It must be remembered that there are far more Fijian students being graduated by USP than ever 

has been or will be, by overseas universities.  This will certainly be the case in the future, as university 

level education becomes more generally available to larger proportions of the Fijian population (if the 

problems at the secondary level are sorted out). 

 

 A number of other factors may also be at work, leading to academic underperformence by Fijian 

students.  Firstly, for Fijians, scholarships (and resources in general) are relatively easy to come by (from 

the Fiji Government and the FAB), with academic performance not being the important criterion.  

Scholarships are also continued despite failures and otherwise poor performance so there is no incentive 

to perform.  Following graduation (or, in many cases, even without graduation) employment in 

sought-after positions in government and statutory organisations is not made dependent on excellence in 

academic performance.   In such an environment, students must inevitably develop a careless attitude to 

academic standards and performance, ready to disrupt their studies at the slightest excuse (sometimes 

with implicit or explicit political support), and ready to attribute their poor performance to any factor (such as 

ethnic discrimination by lecturers) other than the quality and intensity of their own effort. 

 

 It is understandable that where ethnic parity in economic and professional involvement is an 

important political objective, there is immense pressure on Government to accelerate the output and 

employment of Fijian graduates, by whatever means.   It may be the case, however, that a system of easy 
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access to resources, positions and promotions, without any complementary merit and performance based 

system of incentives and disincentives, is counterproductive to the political objectives, if the end result is 

that Fijians do not perform to their fully potential, as seems to be the evidence. 

 

 It is interesting that the partial evidence in this paper indicates that Fijian students in good mixed 

secondary schools perform significantly better than their counterparts in Fijians-only elite schools 

(excluding ACS).  Their performance seems to be better, the better is the performance of students of other 

ethnic categories at their school.   

 

 Given that part of the problem of inferior academic performance at USP stems from poor 

preparation at the secondary school level, one strategy for educational authorities should clearly focus on 

trying to replicate at the Fijian boys' schools, those institutional, management and attitudinal factors which 

are evidently leading to superior academic performance at the ACS.  

 

 Another strategy could focus on trying to encourage a greater mixing of ethnic groups at the 

secondary schools where academic performance of Fijian students is weak.  Current demographic trends 

(see my articles in the Fiji Times a few months back), imply that over the next ten years, the country will see 

massive declines in the numbers of Indo-Fijian students of secondary school age.  There will therefore be 

considerable potential for the greater enrolment of Fijian students at schools currently dominated by 

Indo-Fijian students, with a probable improvement in their average academic performance. 

 

 It would also seem to be the case that many schools which have significant proportions of Fijian 

students and whose current performance is good but could still be improved if given adequate resources, 

are not receiving the level of financial support from Government received by the elite Fijian schools.  

Government may wish to examine whether channelling resources (and Fijian students) to the former 

schools might result in significant improvements in academic performance by Fijian students in aggregate. 

 
 It would be impossible to argue that academic success should be the only or even the 

primary educational objective for students, or that unbridled academic competition amongst 

students and schools is the only answer.   

 

 Nevertheless, competition (whether in the economy or in education) does (some say 

unfortunately) also acts as a powerful mechanism for improving performance amongst humans.  The 

Government currently seems to consider that data on school performances in examinations is confidential 

information not to be released to the public.   

 

 The Ministry of Education may wish to examine whether following the opposite policy, and 

publicising such data (such as progression rates, average pass rates, numbers of students being 

graduated, highest marks, school average marks, etc.) may encourage schools, teachers and students, to 

assess their performance relative to the others, and set targets for improvement. 

 

 One peculiarity in Fiji is that Fijian political and social leaders (and the media in general) give 

students' sporting achievements and the practice of traditional rituals and customs far more importance 

than given to academic achievements.  Many amongst the Fiji public would have been concerned that a 

school principal, who tried to make academic performance the focus of student life at an elite Fijian school, 

was transferred following protests by the students.  This cannot but be damaging to the morale of teachers 

and principals who are attempting to uplift Fijian academic performance.   

 

 Fijian leaders may have to make hard social choices if the educational performance of their 

students is to be significantly improved.  Fijian students cannot be expected to fulfil a whole range of 

sporting, social and cultural obligations not expected of students of other ethnic groups, and still compete 

academically on "equal" terms with the others.  There is a limit to the number of hours available in the 
week for study and other activities.  For most ordinary mortals (of whatever ethnicity) academic 

success is still 99 percent perspiration and 1 percent inspiration. 

 

 The limited data in this study must surely raise another concern- that there are so few indigenous 
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Fijians enrolled in key subjects such as Mathematics, Science, Accounting and Economics.  This is a 

pattern that appears to be repeated across all science areas.  In a recent national chemistry titration 

competition for Forms 6 and 7, there was only 1 Fijian amongst the 18 finalists from all over the country.   

It is surely the case that a Fiji economy which is trying to be competitive in the world's free market 

economies, must have adequate numbers of its workforce trained in the mathematics, computing, 

business and science subject areas.   Failure of the education system to produce adequate numbers of 

Fijian graduates in this area must also significantly handicap the future Fijian participation in the advanced 

sectors of Fiji's economy. 

 

 It is clear that the Ministry of Education is concerned about the extremely weak academic 

performance of Fijian students in general, and some Fijian schools in particular.  There seems to be an 

urgent need for a thorough, honest and impartial study of Fijian academic performance at secondary and 

primary levels, with the findings openly discussed by all interested parties.   It seems unfortunately to be 

the case, however, that in the overall constraints on government spending, the Ministry of Education has 

had to bear its share of the constraints.  Within the Ministry, this has also implied constraints on resources 

for the units which could otherwise have conducted the necessary empirical analysis of the problems of 

Fijian education, in order to ensure that sound policy measures can be put in place.  A strong, empirical 

national study (of both primary and secondary performances), would surely be an essential starting point 

for any major strategy for vitalising Fijian education. 

 

 Government needs to give urgent priority to the Ministry of Education's requests for resources in 

this area.  A considerable proportion of Government's wider economic and development objectives for the 

Fijian community depend crucially on adequate numbers of qualified Fijian graduates being produced in a 

variety of fields and institutions.  Failure in education, cannot but spell disaster for the wider policies and 

objectives.  Fiji's own regional university (including its departments and institutes of education) would 

surely respond positively to any request from Fiji education authorities for assistance at the primary and 

secondary levels.   (The Planning and Development Office at the University is currently developing 

databases which may assist the analysis of the kinds of issues being discussed here, as well as similar 

problems affecting students of other regional member countries of USP). 

 

 Finally, it is important that the problems of Fijian education be addressed within a unified national 

framework, since the problems of Fijians in education ought to be the concern of everyone in the education 

field, and not just Fijians.   This is necessary not just because large numbers of Fijians are now attending 

non-Fijian schools, but also because academic failure by Fijians must create a number of wider social and 

economic problems which affect all other ethnic groups in Fiji.   

 

 It is important therefore that Government take the initiative to move away from ethnic focuses in 

education policies, such as the deployment of financial and staffing resources to schools and students.  

There is also a need for associations involved in education (such as associations of teachers) to move 

away from their ethnic polarisation which must severely handicap them in their capacity to address such 

national problems.  Narrow sectional interests of all sorts must give way, if the broader interests of the 

Fijian students and communities in the country are to be served. 

 


